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Wheatlands Primary School 
2020-21 Catch Up Action Plan 

AIMS ACTIVITY TIMESCALE RESOURCES 
LEAD 

PERSON 
TARGETS TO ACHIEVE SUCCESS CRITERIA MONITORING 

Action 1: Initial Evaluation/Assessment of Current Position. 
Evaluation of the 
following areas: 

 Reading 

 Writing 

 SPAG 

 Maths 

 General 
Wellbeing 

Assessment of current position for children 
across the school. Staff will undertake an 
assessment of the children’s current knowledge 
and skills in each of the five areas. This data will 
be fed into the school assessment system to 
give a baseline for potential catch up provision. 
 
 

Complete by 
end of Sept 
and March 
 

 HT 
 
 
 
 
 

An accurate 
understanding of 
current level of 
academic ability for 
each child in each 
subject area. 
 
Pinpointing of specific 
areas that will need 
the most intensive 
input. 

Clear assessment system 
grades that provide an 
accurate comparison to the 
assessed finishing point in 
July 2020. 
 
Alterations in planning to 
allow intensive input for 
weak areas. 
 

Phase 
Leaders 

  

Action 2: Narrow Curriculum for Identified Children 

Condense elements 
of the curriculum to 
allow more time for 
RWM for all 
children to catch 
up. 

Staff to alter timetable to allow an increase in 
RWM teaching time for the following: 

 Underperforming groups 

 SEND children 

 Disadvantaged 

 Vulnerable 

Throughout 
academic 
year 2020-
21. 

Medium and 
long term plans. 
 
 
 

SLT 
 

Increased curriculum 
coverage to address 
specific areas of 
concern, as identified 
in Action 1, in RWM. 
 

Closing the attainment gap 
created by lockdown in 
Summer 2020 and Spring 
2021.  
Assessment grades 
narrowing the gap. 
 

Phase 
Leaders 

Action 3: Targeted TA Support for Direct Interventions 

Interventions 
delivered to 
children  

Targeted interventions to be delivered to the 
following groups: 

 SEND 

 Disadvantaged 

 Vulnerable 

 Children displaying an attainment gap from 
both lockdowns. 

 

Throughout 
academic 
year 2020-
21. 

TA support 
 

SLT Increased 
opportunities for 
curriculum 
reinforcement to 
address specific areas 
of concern 

Closing the attainment gap 
created by both lockdowns 
 

Phase 
Leaders 

Impact 
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NURSERY 
Separation Anxiety - Support is still ongoing for some children and is particularly evident in the afternoon class. We have seen some improvements in the morning class. 
Listening and Attention – A number of children, particularly in the afternoon session still need support with this area of learning. Lots of visual props, reduced language, praise and 
encouragement are having an effect but this is still an area in need of ongoing support. 
Managing Feelings and Behaviour - This is very evident on an afternoon with our new starters where children have been in a quiet home environment and are not used to playing and 
sharing with others, taking responsibility for their belongings/tidying their things away and so on. We are continuing to work with our parents to support us in helping some of our children 
to manage their feelings and behaviour. 
Health and Self-Care - Our children continue to need support in toileting. We are working with our parents who feel that their children manage well at home. Starting nursery or returning to 
nursery are clearly major changes in children’s lives and this change is perhaps the reason why some of our children are having these self-care issues. 
Independent skills - We have put a lot of support in to encouraging our children to manage their own coats/drink from cups without spilling and so on. We see some progress in our children 
who have returned to nursery. Our new starters need support to develop these skills. 
All of the above are very much ongoing. We are seeing steady progress in all areas but feel that we will be continuing to need to work on these skills throughout the summer term. 
REC 
Having Mrs Dalby on a morning has meant we can now provide 1:1 intervention for a greater number of children.  Having three adults has also meant that we can keep the children in 
smaller groups for class inputs and intervention groups.  Due to intervention the majority of the children have now learnt the Set 1 sounds in RWI and are moving onto Set 2 sounds. Maths 
assessments have also shown that the children’s knowledge in recognising and using numbers to 10/20 has improved throughout the class. Due to interventions, we have 3 groups of 
children who seem to be at an expected level for the time of year and have filled the gaps they missed during lockdown. A fourth group of children (marginal group) are also doing really well 
and the extra support has definitely helped them catch up in a short space of time.  If they continue to make this progress, we hope that they will all reach an expected level by the end of 
the year.  We currently have only 6 children who are working below or well below the level expected.   These children continue to receive group support and daily 1:1 intervention to help 
them fill the gaps in their learning.  Most of these children have SEN or receive little or no support at home.  The average and above average ability children have become more confident 
and willing to ‘have a go’ and write for a purpose in different areas of the classroom.  
Y1 
Staff have carried out RWI 1-1 reading tuition with 11 children in the Autumn and Summer Term. The children now know all of the set 1 and set 2 sounds and are working on learning the set 
3 sounds. All of the children can read the set 1 green word cards speedily and are working on reading the set 2 green word cards speedily. The children started on red RWI books in the 
Autumn Term and they have progressed to reading Pink RWI books in the Summer Term. They have also worked with groups of children during the Maths input to work on numeral 
recognition to 100 as well as introducing the new Maths objectives in a smaller group to children who have gaps in their learning. 12 children use practical resources to support their 
learning with a TA during the lesson, again to help accelerate progress. The children are now able to recognise numbers up to 50 as a consequence. 
Y2 
One-to-one TA time focussing on early reading strategies has really helped pupils with identified gaps to progress with their phonic knowledge in particular. Using the RWI intervention 
programme enabled specific problems to be addressed ensuring they became more secure with their reading.  
Y3 
Handwriting intervention has helped the poorer children’s writing become more legible and they are now mainly forming their letters correctly. Reading intervention has led to 
improvement in tests and during guided reading they are proving to be more fluent and able to infer more successfully. A specific maths intervention scheme delivered to the poorer 
children has helped to identify and close gaps in their skills and knowledge. The weekly skills and half-termly assessments show that these children are making good progress. Children with 
SEN have completed the recommended actions from recent external assessments. An example of this is daily alphabet arcing with the dyslexic children and revising spelling pattern. These 
children are making steady progress. A few children have needed phonics catch-up sessions due to falling behind at home. Due to the difficulties these children already displayed, their 
progress is steady but sustained. Due to the extra interventions children are now more confident in the class during Maths and English lessons. 
Y4 
Handwriting/spelling intervention has been delivered to the SEN children in order to help their progress accelerate. There has definitely been an impact on the quality of the handwriting 
and it has raised awareness of spellings when writing in their other books although there is a long way to go until a cursive style is adopted. The poorer readers have been listened to read 
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most regularly leading to improved fluency and improved reading assessment scores. They are also more confident when reading aloud and their written comprehension skills are 
improving. Children from the lower ability maths group have had a weekly intervention to practise basic number skills. All children are gaining more confidence from this.  
Y5 
Interventions have been set up on a daily basis. The TA has been directed to work with children who we have identified as needing ‘catch up’ or extra practice (particularly in Maths). We 
have felt that this has had a bigger impact as we have been able to address any misconceptions quickly and while it is ‘fresh’ in the children’s head. 
Weekly timetables have been devised and discussed with the TAs. However, due to staff absence it has not been possible to implement them on a regular basis. As a result of recent 
assessments, we feel the children have benefitted from being within the classroom working under teacher direction. This has ensured that all children have received the same ‘message’ in 
terms of being resilient, independent and taking ownership of their own learning. 
Y6 
TA support has been used on improving reading for enjoyment they have also taken daily small groups for guided reading where the focus is on reading stamina and reading for 
pleasure.  They have delivered intervention groups during an afternoon with a focus on information based retrieval questions in written comprehension.  Our latest data indicated improved 
scores for these targeted children. 
Alongside this, TAs have been used to target children who had not been participating in home learning as much as we would like.  The small group interventions focused on improving 
number confidence.  Recent assessments indicate some improvements in arithmetic scores for several of the target children.   
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Action 4: Targeted Support by Teacher 
Provide extra 
teacher-led lessons 
for specific groups 
with attainment 
gaps. 

Teacher to remove targeted groups (children 
displaying an attainment gap from both 
lockdowns) to address specific gaps in RWM 
learning (wider group will have learning 
delivered by another member of staff). 
 

Throughout 
academic 
year 2020-
21. 
 
 

Supply cost 
 

SLT Increased 
opportunities for 
curriculum 
reinforcement to 
address specific gaps in 
learning 

Closing the attainment gap 
created by both lockdowns 
 

Phase 
Leaders 

 

Impact 
Y1 
The additional teacher delivered 1-1 Read, Write Inc. tuition to a group of 11 children. Each child received 10 minutes of tuition four times per week. The children learnt all of the set 2 and 
set 3 speed sounds. The children can now read the set 2 green word cards speedily and are working on reading the set 3 green word cards speedily. During the week beginning the 8th 
March 2021 the children were assessed using the Read, Write, Inc assessment and came out as Pink book readers. The children were assessed again during the week beginning 19th April 
2021 and came out as Orange book readers. Therefore all of the children who received 1-1 tuition progressed a Read, Write, Inc. book in four school weeks which is accelerated progress. All 
11 children are predicted to pass the in school phonics screening check in June. 
Y2 
Children have completed short-text comprehension activities as part of daily intervention groups. During guided reading, there has been an improvement in understanding questions posed 
by the teachers. Handwriting intervention focusing on letter formation with diagonal and horizontal strokes has led to improved handwriting in independent work. 
Children who are working just below the expected standard following lockdown have been reinforcing the mathematical topics covered during lessons. They appear more confident in their 
abilities during reasoning problems posed during lessons. 
Children have been writing simple narratives making sure they are coherent and correctly punctuated during intervention groups. Writing composition has improved markedly over recent 
months as a result. Children are becoming more confident with their independent writing. 
Y3 & Y4 
The Y3 girls who attended the sessions before Easter worked on Y2 catch-up plus areas of weakness from the Y3 curriculum. They all showed quite markedly improved assessment scores 
before the Easter holidays.  They also appeared to have more confidence in lessons following the sessions, as shown by increased participation and whiteboard work.  
This half term in Y3 children have been receiving reading interventions. Although they have yet to be assessed, the children do appear to have improved their fluency and comprehension 
skills during guided reading and 2 children have moved up a book band (one of these having previously dropped down a band after lockdown).   
In year 4, after March 8th, all of the children who missed online learning attended for catch-up and covered the whole of the fractions and decimals units. When assessed, and subsequently 
during 'quick-fire' whiteboard work, all of the children have been able to answer questions on the topics that they missed.  Two of the children in this group also seemed to have suffered a 
big drop in confidence (one of them being really upset and anxious about coming to school). We felt that by working with the tutor, they not only caught up on maths, but also regained 
some of their self-belief. Thus aiding their mental well-being.  
The children have also worked on telling the time with the tutor and these children have shown a clear improvement in their ability to read analogue clocks (as demonstrated during 
whiteboard work in lessons).  
Children (reluctant to write boys) who have been working slightly below expected standard for writing have attended writing sessions. Their feedback has been really positive and they have 
produced some good work with the tutor. Not only that, subsequently, when they wrote independently in English lessons, they all produced work which was to a much higher standard and 
met many more of the Y4 objectives than had their previous piece of work.  
The children have also been working on reading assessment papers and some of those have moved up a book band. This in turn has helped improve their reading and they are now tackling 
much more complex words with more confidence.  Not only have the tutors helped academically, they have also helped to rebuild the confidence of a handful of children who did not do 
any work during lockdown and came back in March with worryingly low self-esteem.  
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Action 5: Targeted Emotional Support 
Interventions 
provided to 
children 

External agencies to provide emotional support 
to identified children. 
Additional TA support provided in EYFS to 
support identified children.  

As required Sandcastles 
Lindsey 
Harrison 
TA hours 

SLT Children’s emotional 
needs are addressed 

Children able to cope with 
emotional difficulties with 
greater ease 

Phase 
Leaders 

Impact 
EYFS 
Catch up funding has been spent on employing an additional TA to work in the Reception classes.  This has been vital in allowing them to run intervention groups as it's meant they have an 
extra adult to support classroom management. She has delivered 1-1 phonics intervention with lower ability children and is carrying out small group blending and segmenting sessions using 
magnetic letter boards as a follow up to the teacher group input. She is also delivering a fine-motor skills intervention which targets children who struggle to use a pencil.  They mostly work 
on craft based activities such as making pictures using skills such as tearing or cutting paper, tracing lines or threading pasta etc. As they have an additional adult they have been able to split 
their PSHE circle time sessions into smaller groups which has really helped to improve the quality of the children's listening skills and contribution. 
External Agencies 
Children have engaged openly and honestly throughout the duration of their sessions. For one child a typical response to any stressful situation presented at school was previously one of 
anger. He often experienced feelings of unfairness in peer relationships or when he perceived situations to be difficult. Despite being in school during lockdown as a vulnerable child, his 
behaviour was notably worse on return to school. Feedback from school indicates that since he has been attending his sessions, his typically aggressive and angry responses have noticeably 
reduced and his ability to make better informed choices in respect of behavioural responses have become more positive. In recent weeks, all children can recognise the thoughts and 
experiences that drive behavioural responses helping them to develop better coping strategies to self-regulate much better than they once could. 
 

 


